Protocol for Close and Critical Reading Lesson
Freedman, Russell. Freedom Walkers: The Story of the Montgomery Bus Boycott. New York: Holiday House, 2006.
	Close and Critical Reading Question #1:  What does the text say?
Claims/Facts/Argument/Evidence:  
· Jim Crow” laws—enforced a system of white supremacy that discriminated against blacks.

· People were separated by race from the moment they were born in segregated hospitals until the day they were buried in segregated cemeteries.

· In Montgomery, it was against the law for a white person and a Negro to play checkers on public property or ride together in a taxi. 

· Most southern blacks were denied their right to vote.

· But there were other ways to protest.

· Black citizens in Montgomery rose up in protest and united to demand their rights—by walking peacefully.

Topics:  Jim Crow Laws, Skin color, Voting rights, Black citizens, Race
Framing the Text for Summary/Restatement

Step #1:  Background knowledge:  Ask students to do a Quick Write on the effects of the Jim Crow laws on both whites and African Americans.
Play about 3 to 5 minutes of the following radio presentation, Remembering Jim Crow.

http://americanradioworks.publicradio.org/features/remembering/index.html
Step #2:  Vocabulary Development:

Obstacle:  a person or thing that opposes or hinders something
Segregation: The policy or practice of separating people of different races, classes, or ethnic groups, as in schools, housing, and public or commercial facilities, as a form of discrimination.

(Tier 1 = Commonly used words, Tier 2 = Academic words, Tier 3 = Content Specific)

Using the Essential Questions to Summarize the Text:
· How would you summarize or write a shortened version of the text containing only the main points? CC1
· What is the gist/central idea? CC 1
· What is the specific textual evidence (facts, claims, thesis, etc. that can be proven with evidence) used to support the central idea? CC1
· What are the topics (bodies of related facts/evidence) encompassed by this text? CC1
· What are the most important ideas/events? CC1
· What are the ideas in order of importance or presentation? CC1
What ideas might the author be suggesting rather than directly stating? What can you infer (obvious, logical inferences) from these hints or suggestions? CC1

Summarization:  This informational article describes racial segregation in Montgomery, Alabama in the 1950’s. African Americans were barred from white hospitals, cemeteries, schools, churches, restaurants, etc. They were denied the vote through poll taxes, literacy tests, and harassment. They protested peacefully by walking.
Scaffolding for Question # 1

1. Text Rendering:  Text rendering means to collaboratively construct meaning, clarify, and expand our thinking about a text or document.
2. Tear and Share:  A Tear and Share is a cooperative comprehension check-up.
3. Guided Highlighted Reading:  The goal for the use of this strategy is that students determine what is important in a text and make obvious inferences.
Use the Guided Highlighted Reading for Question #1 that follows:




Guided Highlighted Reading for content/summary (Close and Critical Reading Question 1) 
With a highlighter pen, follow the prompts of the teacher and highlight what the prompts instruct you to highlight.
The teacher reads the following:
Paragraph #1:  Highlight the city and state in the first paragraph. (“Montgomery, Alabama”)
Paragraph #1:  Highlight where you had to sit on a bus if you were African American. (“…in the back of the bus…”)

Paragraph #2:  Highlight what was the rule was throughout the American South. (“racial segregation”)

Paragraph #2:  Highlight the term for enforcing a system of white supremacy that discriminated against blacks and kept them in their place as second-class citizens. (“Jim Crow Laws”)

Paragraph #3: Highlight what people were separated by. (race)

Paragraph #4:  Highlight in what city it was against the law for a white person and a Negro to play checkers on public property or ride together in a taxi. (“Montgomery”)

Paragraph #5:  Highlight the name of the special tax that was required of all voters. (“poll tax”)

Paragraph #5:  Highlight what the voters had to pass in order to vote. (“literacy test”)

Paragraph #5:  Highlight one of the ways African Americans protested. (“…walking peacefully”)

Paragraph #6:  Highlight where it all started. (“…on a bus.”)

Freedman, Russell. Freedom Walkers: The Story of the Montgomery Bus Boycott. New York: Holiday House, 2006. From the Introduction: “Why They Walked”

Not so long ago in Montgomery, Alabama, the color of your skin determined where you could sit on a public bus. If you happened to be an African American, you had to sit in the back of the bus, even if there were empty seats up front.

Back then, racial segregation was the rule throughout the American South. Strict laws—called “Jim Crow” laws—enforced a system of white supremacy that discriminated against blacks and kept them in their place as second-class citizens.

People were separated by race from the moment they were born in segregated hospitals until the day they were buried in segregated cemeteries. Blacks and whites did not attend the same schools, worship in the same churches, eat in the same restaurants, sleep in the same hotels, drink from the same water fountains, or sit together in the same movie theaters.


In Montgomery, it was against the law for a white person and a Negro to play checkers on public property or ride together in a taxi. 

Most southern blacks were denied their right to vote. The biggest obstacle was the poll tax, a special tax that was required of all voters but was too costly for many blacks and for poor whites as well. Voters also had to pass a literacy test to prove that they could read, write, and understand the U.S. Constitution.  These tests were often rigged to disqualify even highly educated blacks. Those who overcame the obstacles and insisted on registering as voters faced threats, harassment. And even physical violence. As a result, African Americans in the South could not express their grievances in the voting booth, which for the most part, was closed to them. But there were other ways to protest, and one day a half century ago, the black citizens in Montgomery rose up in protest and united to demand their rights—by walking peacefully.


It all started on a bus.

	Close and Critical Reading Question #2:  How does the text say it?
Framing the Lesson to Describe the Text

Step #1:  Background knowledge:  The purpose for reading the text is to understand how the author crafted the message. Ask the students to list the other perspectives from which this story could be told.  Ask them to list other genres in which this story could be told and how it would change the message. You might use one of these formats:  Quick Write, Turn and Talk, Podcast, etc.
Step #2:  Vocabulary Development:

Determined:  Determined, is essential to understanding the overall meaning of the text. The power of determined here lies in the notion that skin color in Montgomery, Alabama, at that time was the causal agent for all that follows. The centrality of determined to the topic merits the word intensive attention. Its study is further merited by the fact that it has multiple meanings, is likely to appear in future literary and informational texts, and is part of a family of related words (determine, determination, determined, terminate, terminal).
(Tier 1 = Commonly used words, Tier 2 = Academic words, Tier 3 = Content Specific)
Using Essential Questions to Describe the Text:

· How is the information organized? (e.g. sequence, compare/contrast, cause/effect, description/ enumeration, title, lead, transitions, development, conclusion, etc.) CC5 

· What genre does the selection represent? CC5 

· What are the text features—title, headings, illustrations, captions, index, glossary, chapter, scene, stanza, etc.? CC5
· From what point of view was this written? CC3
· What are the sources of information and fact? Is there more than one source of information? CC3
· How does the author use language?—vocabulary (tiers 1, 2, 3), conventions of standard English dialect, variant spellings, archaic words, etc.? CC4
· What are the style, mood, and tone? CC4
· What word choice, imagery and figures of speech (e.g. simile, metaphor, alliteration, irony, repetition, personification, etc.) does the author use? CC4 

· What diction and sentence structure does the author use, and how do the sections, of the text relate to each other—from the sentence and paragraph levels to the section and chapter levels? CC4
How does the text say it? This informational social studies article is organized chronologically by cause and effect with domain-specific vocabulary such as racial segregation, “Jim Crow” laws, white supremacy, and poll tax. The author, source, and date of information are identified revealing that the information is up-to-date and the author is a well-respected writer of high-quality informational books for children. The title identifies the topic. The author begins by giving the setting “Not so long ago in Montgomery, Alabama…” and the conflict “…the color of your skin determined where you could sit on a public bus.” The author gives a definition in context of “Jim Crow” laws. For maximum impact, the author employs repetition and understood repetition of segregated, a dash “…—by walking peacefully,” and sets the last sentence apart in its own paragraph. (Words in boldface refer to author’s craft, structure, and perspective.)
Scaffolding for Question # 2

1. Text Complexity Map 

2. Guided Highlighted Reading:  The goal for the use of this strategy is that students determine what is important in a text and make obvious inferences.
Use the Guided Highlighted Reading for Question #1 that follows:



Guided Highlighted Reading for Craft, Structure, and Perspective (Close and Critical Reading Question 2)  With another copy of the passage or a different color highlighter pen, students highlight the following.

Paragraph #1:  Highlight signal words that show time sequence. (“Not so long ago…”)

Paragraph #1:  Highlight the problem or conflict that affected African Americans. (“…you had to sit in the back of the bus, even if there were empty seats up front.”)

Paragraph #2:  Highlight signal words that show time sequence. (“Back then…”)

Paragraph #3:  Highlight the word that means separated that is repeated in this paragraph. (“segregated”)

Paragraph #5:  Highlight the punctuation mark the author uses to emphasize the last three words in the paragraph. (“—“) 

Paragraph #6:  Highlight the sentence the author set apart in its own paragraph for maximum impact on the reader. (“It all started on a bus.”)

Freedman, Russell. Freedom Walkers: The Story of the Montgomery Bus Boycott. New York: Holiday House, 2006. From the Introduction: “Why They Walked”

Not so long ago in Montgomery, Alabama, the color of your skin determined where you could sit on a public bus. If you happened to be an African American, you had to sit in the back of the bus, even if there were empty seats up front.

Back then, racial segregation was the rule throughout the American South. Strict laws—called “Jim Crow” laws—enforced a system of white supremacy that discriminated against blacks and kept them in their place as second-class citizens.

People were separated by race from the moment they were born in segregated hospitals until the day they were buried in segregated cemeteries. Blacks and whites did not attend the same schools, worship in the same churches, eat in the same restaurants, sleep in the same hotels, drink from the same water fountains, or sit together in the same movie theaters.


In Montgomery, it was against the law for a white person and a Negro to play checkers on public property or ride together in a taxi. 

Most southern blacks were denied their right to vote. The biggest obstacle was the poll tax, a special tax that was required of all voters but was too costly for many blacks and for poor whites as well. Voters also had to pass a literacy test to prove that they could read, write, and understand the U.S. Constitution.  These tests were often rigged to disqualify even highly educated blacks. Those who overcame the obstacles and insisted on registering as voters faced threats, harassment. And even physical violence. As a result, African Americans in the South could not express their grievances in the voting booth, which for the most part, was closed to them. But there were other ways to protest, and one day a half century ago, the black citizens in Montgomery rose up in protest and united to demand their rights—by walking peacefully.


It all started on a bus.
	Close and Critical Reading Question #3  
Critical Contexts:  The author is dealing with the concepts of Segregation, Protest, Civility, Inequity, Power, and Majority. The author wants readers to understand the effects of an imbalance of power between two groups. Describe the message, concepts, generalizations/ principles and theories is the author trying to get across:

The author has provided an example of the effects of an imbalance of power between two groups of people resulting in supremacy of one group to support laws such as the Jim Crow laws that diminish one group’s civil rights, quality of life, and protection of their lives.  The passage refers to the solution to imbalance of power which began with the people through peaceful means.
Framing the Text for Interpretation:

Step #1:  One purpose for reading the text is to understand its implications. 

· Activating Prior Knowledge:  Activate the students prior knowledge on the major concepts of the text:  Segregation, Protest, Civility, Inequity, Power, and Majority

Share the following quotes and ask students reflect upon the Jim Crow laws and what the imbalance of power creates.  Ask the students to Quick Write the potential imbalances of power that could threaten our way of life today. Students might respond to the quotations below in one of the following formats:  Turn and Talk, Video, Podcast, etc.

"An imbalance between rich and poor is the oldest and most fatal ailment of all republics." – Plutarch

“At every turn when there has been an imbalance of power, the truth questioned, or our beliefs and values distorted, the change required to restore our nation has always come from the bottom up from our people.”
Howard Dean quotes 
Step #2:  Another purpose for reading the text is interpretation of the text. (Supply or activate the students’ prior knowledge on the generalized principles and theories of the text.) Segregation alienates victims and oppressors physically, legally, and socially.

Step #3:  Vocabulary Development:

Supremacy:  Supreme power or authority (Tier 1 = Commonly used words, Tier 2 = Academic words, Tier 3 = Content Specific)
Using Essential Questions to the Text:

· What is the critical context? CC2
· What is the central idea/thesis/theme of the text? CC2
· How does the author support the central idea, thesis, or theme with ideas and details? CC2
· What are the purposes, ends, and objectives? CC2 
· What is the author’s stance/perspective towards the topic? CC6
· How does the author use language: dialect, variant spellings, archaic words, formal or informal words, etc. to shape the tone (the author’s attitude toward the subject) and the meaning of the piece? CC6                      
· Why does the author choose the method of presentation? CC7, CC8
· What are the concepts that make the reasoning possible, what assumptions underlie the concepts, and what implications follow from the concepts? CC7, CC8
· What does the author want the reader to believe? CC7, CC8
· What is the quality of information collected; are the sources sufficient, relevant, credible, and current? CC7, CC8
· Who or what is not represented? Why? CC7, CC8
Interpretation:  The author has provided an example of the effects of an imbalance of power between two groups of people resulting in supremacy of one group to support laws such as the Jim Crow laws that diminish one group’s civil rights, quality of life, and protection of their lives.  The passage refers to the solution to imbalance of power which began with the people through peaceful means.
Scaffolding

1. Provide a blank copy of the Levels of Meaning Chart for students to fill in each category. (This should be done collaboratively.)

2. If the text offers more than one potential generalization/principle or theory, encourage students to think the text through in different theory directions.



    
Claims/Facts/Argument/Evidence
                            Topics

                    Concepts                      Principles/Generalizations       Theory/Core Assumptions



	Close and Critical Reading Question #4 – What does the text mean to me?
Theory/Core Assumption(s):  What is the individual’s role in avoiding the imbalance of power or regaining a balance of power? How does this theory relate to me, to other texts, and/or the world?
Framing the Text for Connections or Application:

Step #1:  Background knowledge for connections or application

The purpose for reading the text is to demonstrate the relevance for their world and life.
View the video The Power Of One

Using the Essential Questions to Connect and Apply the Theory/Core Assumption(s):

Text(s)-to-self: CC7
· What does this remind me of in my life?

· What is this similar to in my life?

· How is this different from my life? 

· Has something like this ever happened to me?

· How does this relate to my life?

· What were my feelings when I read this?

Text(s)-to-text: CC9
· What does this remind me of in another book I’ve read? 

· How is this text similar to other things I’ve read? 

· How is this different from other books I’ve read?

· Have I read about something like this before?

Text(s)-to-world: CC7
· What does this remind me of in the real world?

· How is this text similar to things that happen in the real world? 

· How is this different from things that happen in the real world?

· How did that part relate to the world around me?

Scaffolding:  

1. Through discussion, give students opportunities to understand and predict how the theory:  The individual has a role in avoiding the imbalance of power or regaining a balance of power will affect their lives now and in the future? 
The world:  When I read the author’s words “But there were other ways to protest, and one day a half century ago, the black citizens in Montgomery rose up in protest and united to demand their rights—by walking peacefully.” I immediately thought about what is going on in the world—in Egypt. Egyptians are organizing through social media and gaining their rights through peaceful demonstration



Glossary
Levels of Meaning:

Facts/Claims/Thesis:  Facts, claims, and thesis refer to truth that can be proven with evidence. These are not transferrable across texts.

Topic:  Topic refers to a body of related facts/evidence—something about which one can learn. Topics are not transferrable across texts.

Concepts:  A concept is a mental construct that frames a set of examples that share common attributes. Concepts are abstract, timeless, and universal. They may be very broad concepts, such as “change,” “system,” or “interdependence”; or they may be more topic specific, such as “organism,” “habitat,” or “government.” Concepts are expressed in one or two words.) Concepts are transferrable across texts.

Generalizing Principle:  Generalizing principles are universal truths, enduring understandings, and statements of conceptual relationship that transfer across examples and situations. Generalizing principles are transferrable across texts.

Theory:  Theories are explanations of the nature or behavior of a specified set of phenomena based on the best evidence available (assumptions, accepted principles, and procedures. Theories encompass hypothesis and speculation based on considerable evidence in support of a formulated general principle. Theories are transferrable across texts.

Critical Context of the Passage: 

The context is the surrounding conditions:  the circumstances or events that form the environment within which something exists or takes place. The context can be described as critical when it is the most important context for each level of meaning:  summarization (knowledge-restatement of the most important parts of a text), implication (analysis of author’s craft for the purpose and perspective of the text), and interpretation (analysis for meaning of the text).
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Levels of Meaning:  Common Core Standards Appendix B (p. 71), Grade 6-8 Social Studies Text Exemplar
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Jim Crow” laws—enforced a system of white supremacy that discriminated against blacks.





People were separated by race from the moment they were born in segregated hospitals until the day they were buried in segregated cemeteries.





In Montgomery, it was against the law for a white person and a Negro to play checkers on public property or ride together in a taxi. 





Most southern blacks were denied their right to vote.





But there were other ways to protest.





Black citizens in Montgomery  rose up in protest and united to demand their rights—by walking peacefully.





Social and judicial laws created by an imbalance of power produce inequities.








Segregation alienates victims and oppressors physically, legally, and socially.
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Adapted from H. Lynn Erickson, Stirring the Head, Heart, and Soul, 2008
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