
Protocol for Close and Critical Reading Lesson

Hemingway, Ernest.  A Farewell to Arms. New York: Scribner, 1995. (1929)
	Close and Critical Reading Question #1: What does the text say?
Claims/Facts/Argument/Evidence:  
· We heard the troops marching.

· traffic at night and many mules on the roads with boxes of ammunition 

· There was fighting for that mountain too, but it was not successful.

· Leaves fell off the chestnut trees.

· vineyards thin

· bare-branched

· men, passing on the road, marched

· all the country wet and brown and dead with autumn

· troops marching under the window and guns going past pulled by motor-tractors

· long barrels of the guns covered with green branches and green leafy branches and vines laid over the tractors

· men, passing on the road, marched as though they were six months gone with child

Topics:  Troops, War, Marching, Autumn, Topography, Weapons, Weather, Convoy
Framing the Text for Summary/Restatement:

Step #1:  Background knowledge:  Ask students to turn and talk to a partner to share their responses to the prompt:  Think about what you know about WW I and a soldier’s existence in war.  Why do soldiers go forward?  How would make you march forward to an approaching battle? What thoughts do you think observers might have as an army passes by their windows? You might use the video clip on Ernest Hemingway in World War I to activate student’s prior knowledge of Ernest Hemingway and World War I:  http://www.youtube.com/watch?v=9Io3f3Rn8sc (three minutes and eight seconds)
                 (The purpose for reading the text is summarization. Supply or activate the students’ prior
                 knowledge on the facts of the text.)
   Step #2:  Vocabulary Development- 

· Vocabulary – “two leather cartridge-boxes,” “belts,” “gray leather boxes,” “packs of clips,” “long 6.5 mm. cartridges” (Tier 3 = Content Specific/domain-specific)
Using the Essential Questions to Summarize the Text:

· How would you summarize or write a shortened version of the text containing only the main points? CC1
· What is the gist/central idea? CC 1
· What is the specific textual evidence (facts, claims, thesis, etc. that can be proven with evidence) used to support the central idea? CC1
· What are the topics (bodies of related facts/evidence) encompassed by this text? CC1
· What are the most important ideas/events? CC1
· What are the ideas in order of importance or presentation? CC1
What ideas might the author be suggesting rather than directly stating? What can you infer (obvious, logical inferences) from these hints or suggestions? CC1

Summarization:  This fictional selection is about an unnamed narrator who is observing the momentum of war outside his window.  He notes the movement of the troops and the setting or geography and weather of his landscape in a matter of fact manner. 
Scaffolding for Question # 1 
1. Text Rendering:  Text rendering means to collaboratively construct meaning, clarify, and expand our thinking about a text or document.
2. Tear and Share:  A Tear and Share is a cooperative comprehension check-up.
3. Guided Highlighted Reading:  The goals for the use of this strategy are to prepare for reading a selection, to build silent reading fluency, to determine what is important in a text, to make inferences, to determine the author’s purpose and perspective, and to read with a larger context in mind
Use the Guided Highlighted Reading for Question #1 that follows:



Guided Highlighted Reading for content/summary (Close and Critical Reading Question 1) 
With a highlighter pen, follow the prompts of the teacher and highlight what the prompts instruct you to highlight.

The teacher reads the following:

Title:  Highlight the title. (A Farewell to Arms)


Sentence #1:  Highlight what was heard by the narrator. (“troops marching” “guns going past pulled by motor-tractors”)

Sentence #2:  Highlight the forms/types of transportation. (“mules, “motor trucks” “other trucks”)

Sentence # 3:  Highlight the materials that cover the guns and tractors. (“green branches,” “ green leafy branches,”  “vines”)

Sentence #4:  Highlight what can be seen beyond the valley. (“forest of chestnut trees,” “mountain”)

Sentence #5:  Highlight the activity on the mountain. (“fighting”)

Sentence #5:  Highlight the season. (“fall”)

Sentence #6:  Highlight the condition of the vineyard. (thin and bare-branched”)

Sentence #7:  Highlight the condition of the troops. (“muddy and wet”)

Sentence #7:  Highlight what the troops carried. (“rifles,” “two leather cartridge-boxes,” “belts,” “gray leather boxes,” “packs of clips,” “long 6.5 mm. cartridges”)
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	Hemingway, Ernest.  A Farewell to Arms. New York: Scribner, 1995. (1929)

Sometimes in the dark we heard the troops marching under the window and guns going past pulled by motor-tractors.  

There was much traffic at night and many mules on the roads with boxes of ammunition on side of their pack-saddles and gray motor trucks that carried men, and other trucks with loads covered with canvas that moved slower in the traffic.  

There were big guns too that passed in the day drawn by tractors, the long barrels of the guns covered with green branches and green leafy branches and vines laid over the tractors.  

To the north we could look across a valley and see a forest of chestnut trees and behind it another mountain on this side of the river.  

There was fighting that mountain too, but it was not successful, and in the fall when the rains came the leaves all fell from the chestnut trees and the branches were bare and the trunks black with rain.  

The vineyards were thin and bare-branched too and all the country wet and brown and dead with the autumn.  

There were mists over the river and clouds on the mountain and the trucks splashed mud on the road and the troops were muddy and wet in their capes; their rifles with the packs of clips of thin, long 6.5 mm. cartridges, bulged forward under the capes so that the men, passing on the road, marched as though they were six months gone with child.




	Close and Critical Reading Question #2:  How does the text say it?
Framing the Lesson to Describe the Text:

Step #1:  Background knowledge:  The purpose for reading the text is to understand how the author crafted the message. Remember that when you read a narrative text you look for character development, setting description, plot: conflict and resolution. 
            Step #2:  Vocabulary—6.5 mm cartridges:  bullet casings that are 6.5 millimeters in diameter,

            motor trucks (archaic) (Tier 3 = Content Specific/domain specific)
Bulging:  swollen; stuffed, full to bursting  (Tier 1 = Commonly used words descriptive words)

Using Essential Questions to Describe the Text:
· What genre does the selection represent? CC5  
· How is the information organized? CC5
· What are the text features—title, heading, numbering, illustrations, captions, index, glossary, chapter, scene, stanza, etc.? CC5
· What word choice, imagery and figures of speech (e.g. simile, metaphor, alliteration, irony, repetition, personification, etc.) does the author use? CC4
· What are the style, mood, and tone? CC4 
How does the text say it? The excerpt of the story/narrative is organized chronologically as an exposition. The protagonist/narrator is not identified by name in the excerpt. The narrative is told from the point of view of the protagonist and is told in first person plural (“we heard the troops marching under the window”). The lead paints a picture of the geographical setting (“To the north we could look across a valley and see a forest of chestnut trees and behind it another mountain on this side of the river”). The temporal setting is suggested by the transportation vehicles noted (“many mules on the roads with boxes of ammunition on side of their pack-saddles and gray motor trucks”).  The tone of the excerpt is simple and matter of fact (“the troops were muddy and wet in their capes”). The author employs a color motif of green through repetition and the color motif of brown, (“brown, chestnut, muddy”).  In addition there is a paradox of life and death walking side by side.  The author employs the literary device of a simile in the last sentence that illustrates the death and life connection.  Weaponry terminology is also used in the last sentence (domain-specific vocabulary). (Words in boldface refer to author’s craft, structure, and perspective.)
Scaffolding for Question # 2
1. Scaffolding for Description: Text Complexity Map 
2. Use the Guided Highlighted Reading for Question #2 that follows:



Guided Highlighted Reading for Craft, Structure, and Perspective (Close and Critical Reading Question 2) With another copy of the passage or a different color highlighter pen, students highlight the following.
 Sentence #1:  Highlight the pronoun that reveals the author is writing in first person plural. (“we”)

Sentence #2:  Highlight an archaic word that reveals the temporal setting of the war. (“motor trucks”)

Sentence #3:  Highlight the color words in the sentence. (“green”)

Sentence #3:  Highlight the adjectives used to describe weapons. (“big,” “long”)

Sentence #3:  Highlight a piece of equipment usually associated with tilling the soil.  (“tractors”)

Sentence #4:  Highlight a color word. (chestnut) 

Sentence #5:  Highlight the two phrases the author employs to describe the chestnut trees. (“branches were bare,” “trunks black with rain”)

Sentence #6:  Highlight the three words the author uses to describe the country. (“wet,” “brown,” “dead”)

Sentence #7:  Highlight the weather conditions or climatic conditions that would interfere with clear vision. (“mists,” “clouds”)

Sentence #7:  Highlight the two or three words that evoke a color when read. (“mud,” “muddy” and “gray”)

Sentence #7:  Highlight the simile used in the last sentence.  (“marched as though they were six months gone with child”)

Sentence #7:  Highlight the author’s domain specific word choice for weaponry.  (6.5 mm. cartridges)
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	Hemingway, Ernest.  A Farewell to Arms. New York: Scribner, 1995. (1929)

Sometimes in the dark we heard the troops marching under the window and guns going past pulled by motor-tractors.  

There was much traffic at night and many mules on the roads with boxes of ammunition on side of their pack-saddles and gray motor trucks that carried men, and other trucks with loads covered with canvas that moved slower in the traffic.  

There were big guns too that passed in the day drawn by tractors, the long barrels of the guns covered with green branches and green leafy branches and vines laid over the tractors.  

To the north we could look across a valley and see a forest of chestnut trees and behind it another mountain on this side of the river.  

There was fighting that mountain too, but it was not successful, and in the fall when the rains came the leaves all fell from the chestnut trees and the branches were bare and the trunks black with rain.  

The vineyards were thin and bare-branched too and all the country wet and brown and dead with the autumn.  

There were mists over the river and clouds on the mountain and the trucks splashed mud on the road and the troops were muddy and wet in their capes; their rifles with the packs of clips of thin, long 6.5 mm. cartridges, bulged forward under the capes so that the men, passing on the road, marched as though they were six months gone with child.




	Close and Critical Reading Question #3:  What does the text mean?
Critical Contexts:  The author is dealing with the concepts of conflict, nature, war, paradox, transformations, death, loss, life and momentum. The author wants readers to understand the impact of war upon man and nature. 

Framing the Text for Interpretation:
Step #1:  One purpose for reading the text is to understand its implications. (Supply or activate the students prior knowledge on the major concepts of the text.)   Conflict, Nature, War, Paradox, Transformations, Death, Loss, Life and Momentum. 
Step #2:  Another purpose for reading the text is interpretation of the text. (Supply or activate the students’ prior knowledge on the generalized principles and theories of the text.)
Using Essential Questions to Interpret the Text:

· What are the purposes, ends, and objectives? CC2  
· What is the central idea/thesis/theme of the text? CC2  
· How does the author support the central idea, thesis, or theme with ideas and details? CC2 
· What is the author’s stance/perspective towards the topic? CC6 
· How does the author use language:  dialect, variant spellings, archaic words, formal and informal words, etc. to shape the tone.  (the author’s attitude toward the subject) and the meaning of the piece.  CC6
· How does the author use point of view, style, mood, tone, text features, imagery, figures of speech (e.g. simile, metaphor, alliteration, irony, repetition, onomatopoeia, personification, etc.), and the lead to achieve his/her purpose (author’s intent)? CC6
· What are the concepts that make reasoning possible, what assumptions underlie the concepts, and what implications follow from the concepts? CC7, CC8
· What does the author what the reader to believe?  CC7, CC8
Interpretation:   The events the author journals show the momentum of war overcoming obstacles of nature, man, and battle loss without knowing the motives.  Soldiers are marching in war through day and night, through nature’s seasons, through battle losses, and readers are not told why---war has its own reasons and its own momentum.
Scaffolding

1. Provide a blank copy of the Levels of Meaning Chart for students to fill in each category. (This should be done collaboratively.)
2. If the text offers more than one potential generalization/principle or theory/core assumption, encourage students to think the text through in different theories/core assumptions directions.



Levels of Meaning for C and CR Question #3:  Hemingway, Ernest.  A Farewell to Arms. New York: Scriber, 1995 (1929). 
(From Common Core Standards Appendix B (p. 150), Grade 11-12 Literature Text Complexity Exemplar)
      Claims/Facts/Argument/Evidence
                            Topics

                    Concepts                               Principles/Generalizations       Theory/Core Assumptions




Glossary

Levels of Meaning:

Facts/Claims/Thesis:  Facts, claims, and thesis refer to truth that can be proven with evidence. These are not transferrable across texts.

Topic:  Topic refers to a body of related facts/evidence—something about which one can learn. Topics are not transferrable across texts.

Concepts:  A concept is a mental construct that frames a set of examples that share common attributes. Concepts are abstract, timeless, and universal. They may be very broad concepts, such as “change,” “system,” or “interdependence”; or they may be more topic specific, such as “organism,” “habitat,” or “government.” Concepts are expressed in one or two words.) Concepts are transferrable across texts.

Generalizing Principle:  Generalizing principles are universal truths, enduring understandings, and statements of conceptual relationship that transfer across examples and situations. Generalizing principles are transferrable across texts.

Theory:  Theories are explanations of the nature or behavior of a specified set of phenomena based on the best evidence available (assumptions, accepted principles, and procedures. Theories encompass hypothesis and speculation based on considerable evidence in support of a formulated general principle. Theories are transferrable across texts.

Critical Context of the Passage: 

The context is the surrounding conditions:  the circumstances or events that form the environment within which something exists or takes place. The context can be described as critical when it is the most important context for each level of meaning:  summarization (knowledge-restatement of the most important parts of a text), implication (analysis of author’s craft for the purpose and perspective of the text), and interpretation (analysis for meaning of the text).




We heard the troops marching.


traffic at night and many mules on the roads with boxes of ammunition 


There was fighting for that mountain too, but it was not successful.


Leaves fell off the chestnut trees.


vineyards thin


bare -branched


men, passing on the road, marched


All the country wet and brown and dead with the autumn.








troops marching under the window and guns going past pulled by motor-tractors


long barrels of the guns covered with green branches and green leafy branches and vines laid over the tractors


all the country wet and brown and dead with the autumn.  


Men, passing on the road, marched as though they were six months gone with child.











An object/process in motion tends to stay in motion.












































The cycle of existence varies but all are finite.














The momentum of war overcomes obstacles of nature, man, and battle loss.



































 





War can accelerate the cycle of life and death.  
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Adapted from H. Lynn Erickson, Stirring the Head, Heart, and Soul, 2008





Close and Critical Reading Question #4:  So what?





Theory/Core Assumption:  An object/process in motion tends to stay in motion. How does this theory/core assumption relate to me, to other texts, and/or the world?





Framing the Text for Connections or Application:


Step #1: Background Knowledge:  The purpose for reading the text is to demonstrate the relevance for their world and life. When have you experienced the momentum of an object/process staying in motion?





Using the Essential Questions to Connect and Apply the Theory/Core Assumption(s):


Text(s)-to-self: CC7


What does this remind me of in my life?


What is this similar to in my life?


How is this different from my life? 


Has something like this ever happened to me?


How does this relate to my life?


What were my feelings when I read this?





Text(s)-to-text: CC9


What does this remind me of in another book I’ve read? 


How is this text similar to other things I’ve read? 


How is this different from other books I’ve read?


Have I read about something like this before?





Text(s)-to-world: CC7


What does this remind me of in the real world?


How is this text similar to things that happen in the real world? 


How is this different from things that happen in the real world?


How did that part relate to the world around me?





Scaffolding:  


1. Through discussion, give students opportunities to understand and predict how the theory:  An object/process in motion tends to stay in motion will affect their lives now and in the future:





The world:  I am reminded of the current politics in the Middle East.  There is a domino effect occurring.  One country speaks out against dictatorship and then another and so it goes.  It continues to gain momentum. 














Close and Critical Reading                              1                    Weber, Wozniak, Schofield, Nelson


