Unit:

Lesson #:


Acquisition Lesson Plan 
Concept:  Author’s Purpose/Point of View (Gr. 7)
	Essential Question: (What question—from your Student Learning Map and based on your standards/grade-level expectations—will direct and focus this lesson?)
How can we come to understand an author’s purpose and perspective/point of view, as well as their impact on the reader/listener?



	Assessment Prompts:  (What do students need to learn to be able to respond to the Essential Question?  What informal assessment prompts will you use to gather evidence of learning?  You do not need to create the specific AP strategy here—just list the topic/process/content of the chunk of the learning that each AP will assess.)
AP #1 topic:  Identify influences on an author’s perspective/point of view.
AP #2 topic:  Identify the intended message of this text of a radio program.
AP #3 topic:  Describe how point of view impacts the reader/listener.

AP #4 topic:  Analyze the author’s viewpoint or attitude toward a topic or idea when strongly implied.



	Activating Strategies:  (How will you hook students at the beginning of the lesson and activate and/or build the necessary prior knowledge?)
Display to students the following definition for exiled:

To be exiled means to be away from one's home (i.e. city, state or country),whether enforced by others or self-imposed. 

Directions:  With your Collaborative Partner, brainstorm a list of reasons why a person might be exiled from his/her home.  Then talk with your partner about what it might be like to find yourself unwillingly “banished” from your community (town/city, state or country).  1s will do the writing; 2s will do the sharing.

Another Option for an Activating Strategy:  Locate a variety of songs (both current and classic) that deal with being exiled.  Have students listen to and/or read the lyrics of those songs and compose a definition of exiled which reflects the meaning expressed in the songs.
	Key Vocabulary to preview:  (What content-specific vocabulary will students need to know in order to make meaning of the learning in the lesson?)
· Exile

· Refugee

· Perspective

· Point of view

· Message

· Word choice

· Tone

· Viewpoint/Attitude
· Text Evidence



	Teaching Strategies:   (What specific teaching strategies, will you use to engage students in their learning? e.g. distributed guided practice, numbered heads, collaborative pairs, think-pair-share, jigsaw, exit tickets, note to absent student, writing-to-learn strategies, etc.
Collaborative Pairs                $5.00 Summary                   The Most Important Thing

Numbered Heads                    Six-Word Memoir               Text Passage Strips

Paired Reading                      Gallery Walk                       Pair Square
Partner Cards                       Expert Groups/Jigsaw          Story Board

Think Aloud

Graphic Organizer Used:  (What graphic organizers or other organizational tools will you use to help students organize their learning?)
· Four Square Organizer

Materials Needed: (What specific materials will you need to present this lesson?)
· NPR Broadcast of Agate Nesaule’s commentary on exile and refugees [NPR 9319 (1)]
· Text version of “Exile Eyes” by Agate Nesaule ( Holt, 2007)
· 1939-Latvia and 1995-Bosnia Partner Cards on the refugees produced as a result of WWII and the Bosnian War
· Maps of Europe showing the locations of both Latvia and Bosnia
· Text Passage Strips for Text Passage Analysis:  Impact on Reader/Listener
· Index cards (one per student) 
· Assessment Prompts and Summarizing Strategy handouts
· Story Board Model


	Instructional Plan: (How will you provide instruction and/or specific learning experiences which lead students to the understanding necessary to respond to each assessment prompt?  What will be the sequence of these learning experiences?)
1. Invite the 2s from each Collaborative Pair to share their brainstormed list of reasons why a person might be exiled from one’s community, as well as how it might feel.

2. Explain that there is a term commonly used to describe people who are exiled from their communities/cities/states/countries

3. Display for students the definition of the word refugee.  (See below.)  Explain that knowing these two terms, exiled and refugee, is going to be important for them as they explore the lesson’s essential question.

A refugee is a person who, “owing to a well-founded fear of being persecuted for reasons of race, religion, nationality, membership of a particular social group, or political opinion, is outside the country of his nationality, and is unable to or, owing to such fear, is unwilling to avail himself of the protection of that country.”  The concept of a refugee was expanded by the in 1967 by the United Nations to include persons who had fled war or other violence in their home country.  Refugees were originally defined as a legal group in response to the large numbers of people fleeing Eastern Europe following World War II.

4. Ask students to reconsider their list of reasons why a person might be exiled.  In their Collaborative Pairs, have them add any new reasons suggested by the definition of refugee which they have just seen.  Invite them to share with the class.  (Possible new reasons:  religious persecution, racial violence, fear of political retribution, fear of the violence of war, etc.)
5. Introduce the essential question for this lesson: How can we come to understand an author’s purpose and perspective/point of view, as well as their impact on the reader/listener?
(Note to Teacher:  “Come to understand” suggests that this is a process.  Somewhere in the lesson, be sure to make it clear to students that author’s perspective/point of view is rarely, if ever, directly stated.  The reader draws conclusions/makes inferences as he/she reads.)
6. Review with students the possible purposes an author might have for writing (to inform, to persuade, to describe, to explain how).  Invite students to predict which of these purposes for writing might evolve out of the kinds of circumstances which lead to a person being exiled and becoming a refugee and why. 
(Note to Teacher:  All three purposes are acceptable depending on the explanation/support provided.)
7. To help students discover more about what might influence an author to write about this topic, distribute Partner Cards #1 and #2 to each Collaborative Pair.  Explain that these cards provide some information about two different times in our history when people came to the United States as refugees, exiled from their native countries.  Card #1 explains what happened in Bosnia in the 1990s.  Card #2 is narrated by a person living in Latvia during and after World War II.

8. Show students date-appropriate maps of Europe, pointing out where Bosnia and Latvia were located in relation to Russia and Western Europe.  (See attached sample maps).

9. Direct 1s and 2s to read their cards in their Collaborative Pairs to find out details about what might have caused people to be exiled from their countries.  Once students have had time to read their cards silently, have them Pair Read aloud to share their information with their partners.

10. Display the following Four Square Organizer and ask the 1s in each Collaborative Pair to create their own by folding a sheet of paper “hamburger style” twice, to for four equal sections:

1939 – Latvia

1995 – Bosnia

Factual Details

Description of
Personal Impact on Those Exiled

11. Direct the Collaborative Pairs to talk with their partners about how the circumstances of these two situations might be similar.  Ask them to jot down any factual details about why/how people were exiled from Latvia (1939) and Bosnia (1995) and came to be refugees living in the United States.  Number 2s will do the writing as they record the appropriate information in their the first row (top two blocks) of their Four Square Organizers.

12. Next, have each pair talk about how the information on their cards seems to differ in the point of view from which the information is presented.  (Possible response:  The information about Bosnia on Partner Card #1 is presented from a purely objective third person point of view; whereas, the information about Latvia on Partner Card #2 is presented from a subjective first person point of view.)

13. In the second row of their Four Square Organizers (bottom two blocks), ask 1s to record any clues in the two texts that reveal the personal impact on individuals exiled in these two political situations.  (During this process lead students to recognize that in the objective account about Bosnia, there are minimal, if any, clues about the personal impact on those exiled.  However, in the subjective account about Latvia, the impact on the narrator is quite apparent. As a result, the organizers will have little or nothing in the bottom left square (for Bosnia), but several textual clues in the bottom right square (for Latvia).)

14. Ask Collaborative Pairs to share with the class some of the textual clues and insights they gained as a result of completing their Four Square Organizers.

15. Although the objective text about Bosnia revealed little about the personal impact on those who became refugees from that country, ask students to think about how the things they recorded in the bottom right block about Latvian refugees might also apply to Bosnia refugees.  What might people exiled from their countries, regardless of the time in history, have in common?
16. To have students identify influences on an author’s perspective/point of view, have them respond to the following Assessment Prompt:
Assessment Prompt #1: $5.00 Summary
Write a $5.00 Summary explaining what factors might influence an author’s perspective/point of view about what it was like to be a refugee, exiled from one’s home?
17. Introduce the students to author, Agate Nesaule, an author and radio commentator on National Public Radio.  Nesaule and her family fled Latvia during World War II.  She was only six years old at the time.  She now lives in Madison, Wisconsin.  She has written several books and essays that have been influenced by her personal experience as a Latvian refugee living in America.  She is also a regular commentator on NPR.
18. Distribute copies of the essay, “Exile Eyes” (reprinted in Elements of Literature, First Course (2007).  Holt, Rinehart, and Winston:  Austin, TX, 411-412).  Tell students that they are going to be doing a first reading/listening of this text to discover the author’s message about being a refugee exiled from one’s country.  If possible, access the NPR broadcast of this account [NPR 9319(1)] at http://www.npr.org and play Nesaule’s audio version of the essay as students follow with their hard copy.
19.  To have students demonstrate their understanding of the intended message of this text of a radio program, have students individually respond to the following Assessment Prompt:
Assessment Prompt #2: Six-Word Memoir
Write a Six-Word Memoir which expresses the intended message of this text of a radio program.

(Note to Teacher:  If students have not previously been exposed to the Six-Word Memoir as a summarizing strategy, you will need to show them some models before asking them to respond to this prompt. For samples, see: http://sixwordmemoirs.aarpmagazine.org/ or http://www.smithmag.net/sixwords/)
20. After students have written their Six-Word Memoirs, invite them to share with the class.  
(Note to Teacher: You may want to display these in the classroom or have students participate in a Gallery Walk.)

21. Invite students to identify pieces of the text that show how Nesaule’s own experience as a Latvian refugee in 1939 may have influenced the insights she had about the refugees from Vietnam and the Baltic countries, who now live in Wisconsin where she does.

22. Once they have come to understand how Nesaule’s prior personal experience led her to the perspective she expresses about being exiled from one’s home, explain to students that next they will be considering how that point of view affects those of us reading or listening to the text.

23. Have students letter themselves A to F.  Have students move to meet with other students who have the same letter to form Expert Groups.
24. Distribute copes of the text passage strips, based on each group’s designated letter, to the Expert Groups.
(Note to Teacher:  See attached Text Passage Analysis:  Impact on Reader/Listener - Expert Groups/Jigsaw for strips to cut apart in advance of this part of the lesson.  Save Passage G for the final chunk of this lesson)
25. Direct each group to read their text passage from “Exile Eyes” aloud within their group and talk about that passage’s impact on them as readers/listeners.  Ask them to identify specific words/phrases that evoke certain images, responses, etc.  
(Note to Teacher:  To model this process, do a Think Aloud with Partner Card #1 and #2 saying something such as, “The phrase ethnic cleansing suggests cleaning or scrubbing something that is dirty or undesirable; that evokes a feeling of anger because they are talking about people negative.  Also, the phrases Golden Rule and then evil history makers tarnish the high luster shows how something good [golden] gets turned into something bad [tarnished]; this evokes a feeling of sadness or loss in the reader.”)  
26. Once they have come to consensus about the effect of their particular passage, each person in the Expert Groups should jot down their group’s thinking with the textual evidence on their index cards (which they will be taking to their Jigsaw group).  To structure their note-taking, use the sentence starter:  The word/phrase ______________________ suggests _________________________________ and that evokes a feeling of _______________________.

27. Regroup students so that each group includes one person representing each of the Expert Groups (A thru F).  Direct the new Jigsaw groups to share their passages and the insights they recorded on their index cards about the impact that each of these passages had on them as readers and why.  

28. Ask students to demonstrate their understanding of how point of view impacts the reader/listener by responding to the following Assessment Prompt:  
Assessment Prompt #3:  The Important Thing
Two important ideas/things I understand about author’s point of view/perspective and how it impacts the reader are…

   (1)

   (2)

But, the most important thing I learned is …

             ______________________________________________________________________
       ______________________________________________________________________

29. Display on the document projector the final sentence of the essay (Passage Strip G) from “Exile Eyes” and have them explore what they think Nesaule means in this sentence:
    So much is ahead of them before their eyes lose their power to disturb.
30. Suggest to students that this final sentence expresses the author’s position on the topic of the essay.  Ask students what they think that position might be.  Accept students’ predictions about that position.  Explain that we can find evidence in this text of what the author’s position is.  

31. Ask Collaborative Pairs to reread “Exile Eyes” to see if they can find a segment of the text that confirms their prediction about the author’s position. Allow time for Collaborative Pairs to analyze the text for this evidence and prepared to defend their choice of evidence.

32. Have each Collaborative Pair combine with another pair (Pair Square) and share their findings with each other, confirming or revising their understanding of the author’s position, as reflected in the final sentence of the essay and the evidence they found.

33. Have each Pair Square select a spokesperson to share their group’s thinking with the class.  Have all groups share their findings and lead the class to consensus about the author’s position.

34. To have students demonstrate their understanding of how to analyze text for the author’s viewpoint or attitude about the topic, have students respond to the following Assessment Prompt:
Assessment Prompt #4:  Story Board
On your Story Board, create a nonverbal representation of the text evidence of Nesaule’s viewpoint or attitude on exile/refugees, filling the blocks of the Story Board with stick figures, drawings, etc. in an appropriate sequence.  Include text bubbles for the actual verbal text evidence.  Then below the Story Board, state the author’s viewpoint or attitude reflected in the passage.

(Note to Teacher:  If students have not previously used Story Board as a summarizing strategy, use the attached model of a story board completed for the segment of text on Partner Card #2 from The Rings of My Tree:  A Latvian Woman’s Journey to show students what a completed Story Board might look like.)


	Summarizing Strategy:   (How will students summarize what they have learned as a result of the lesson to provide evidence of their understanding, in relation to the lesson essential question?  Examples: Exit Ticket, 3-2-1, Answer the EQ, writing-to-learn exercise, etc.)
Respond to the lesson essential question in paragraph form, basing your response on your experiences with Agate Nesaule’s “Exile Eyes:”

How can we come to understand an author’s purpose and perspective/point of view, as well as their impact on the reader/listener?


	Assignment(s)/Extension Activity: (What assignment(s) will students do to prepare for, reinforce and/or extend their understanding?)
In her essay, Nesaule mentions others who have been exiled:  “Hmong people who settled here after Vietnam,” “Rwandan girls being questioned by a journalist,” and   “the Chilean woman doctor who used to clean my house.”  See what you can find out about when and why people might have become refugees from Vietnam, Rhwanda, and/or Chile.  Be prepared to share what you found out with the class.
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